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Meeting of the Board of Directors
Via Audio-conference

3 April 2013

REPORT OF THE STRATEGIC PLAN WORKING GROUP: RECOMMENDATIONS
FOR THE IMPLEMENTATION PLAN

For Input

1. PURPOSE

The purpose of this paper is to present the recontatons of the Strategic Plan Working
Group (SPWG) on the Implementation Plan for theb@loPartnership for Education (“Global
Partnership” or “GPE") Strategic Plan 202P15.The Implementation Plan can be found in
Annex 1. The proposed decision language is included belotve purpose of theaudio
conference call is to solicit feedback on the SP8V&Ecommendations before presenting the
final plan atthe Board'sfaceto-facemeeting on R-22 May 2013 in Brussels, Belgium.

2. PROPOSED DECISION

The SPWG proposes that the Board of Directors aersithe approval of the following decision
at its faceto-face meeting in May 2013:

BOD/2013/05-XX — Approval of the Implementation Plan for the Strategic
Plan 20122015 The Boardof Directors:

i approves the implementation plan for the Strate@ian 20122015
contained in Annex of BOD/2013/05 DOC XX (the “Implementation
Plan”), including the indicators to measure progeandimpact of the
plan;

ii. reiterates its request in decision BOD/2012/Q2 urging all partners
to commit to contributingo the implementation of the Strategic Plan anddatk
support for particular deliverables where possible

iii. requests the Secrefat to report to the Board of Directors on an aahlasis,
starting with the first fac¢o-face meeting of 2014, on progress on the implemtéorieof
the Implementation Plan; and

iv. commends the Strategic Plan Working Group for itskvon developingtte

Strategic Plan and Implementation Plan and dedidasthe SPWG shall cease to be
operational.
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3. BACKGROUND

3.1 The Strategic Plan 2012015 was approved by the Board of Directors ataitslio
conference meeting in July 2012. At that time, Board of Directors requested that the SPWG
continue to work on an implementation plan. At fasseto-face meeting in November 2012 in
Paris, the Board of Directors discussed the pragre$ the SPWG on developing an
implementation plan and approved thedaling decision:

BOD/2012/1202—Finalization of the Strategic Plan Implementation Ran:

The Board of Directors:

a. notes the work to date of the Strategic Plan WogkiGroup on developing an
implementation plan for the Strategic Plan 2@&1215;

b. requests the Strategic Plan Working Group, workiitdp the Secretariat, to:
i. continue its consultation of GPE partners to cdnite to the development of the
implementation plan; and

ii. finalize the implementation plan, including possibbbmendmets to the
Monitoring and Evaluation Strategy and the Secriatapudget, and deliver it to
the Board of Directors as soon as possible butaterithan 28 February 2013, for
consideration by the Board of Directors at an auchaference to be scheduled;

C. urges all partners to commit to contributing to theplementation of the Strategic Plan
and indicate support for particular deliverablesend possible; and

d. requests the Secretariat to deliver to the BoarBiodctors, no later than the next fate
face Board meeting in 2013, a risk management fnaornk for review by the Board of Directors.

3.2 Following themeeting in Paris, the SPWG decided, as part afatssultation process, to
establish five Thematic Groups to address eacheffive Strategic Objectivesn the Strategic
Plan, namely:

Education in Fragile and Confligffected States
Girls’ Education

Learning, especially in the early grades
Teachers and Teaching

Education Financing

The Thematic Groups would conduct a shtatm consultation with a wide variety of GPE
partners in order to develop recommendations oramtes, activities, roles and responsibilities
and a timeframe for implementation. Each Thematioup was cded by one developing
country partner and one donor,itsociety, or multilateral partner. The-¢eads for each group
included:

Education in Fragile and Conflicffected Afghanistan, Save the Children
States

Girls’ Education UNGEI/UNICEF, Ethiopia
Learning The Gambia, USAID

Teachers Education Internatioal, Senegal
Education Financing Lao PDR, Australia
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Terms ofreferencefor the five ThematicGroups were developed in December 20AZopy of
the terms of reference is in Attachment 1 to AnrlexThe Thematic Groups began their
consultations in early January 2013.

3.3 Reporting templates, background information and smupport was provided to each
Thematic Goup by the Secretariatn addition, Secretariadtaff participatedn the work of each
Thematic Goup. In parallel to the work of the Thematic Groups, tfiechnical Group on
Indicators worked to finalize its revised priorignd costing analysis of the Strategic Plan
indicators, and the Secretariat developed a report on isduetsvould not be addressed by each
of the five Thematic Groups, characterized as ‘Sgtbening the Partnership.”

3.4 The Thematic Group reports, the report on indicatand the “Strengthening the
Partnership” report were discussed at a faodace meeting in London on 18 February 2013.
Theresult of those discussions is contained in thalflmplementation Plan in Annex 1.

3.5 The SPWG was impressed by the engagement in thee Thematic Groupdrom all
constituencies across the partnership and the dimaamd constructive debate. The
Implementation Plan captures the most critical ontes and actions identified by the five
groups, though considerable more work will needbeodone through varics communities of
practice that will ideally evolve from the groupdoreover, the Secretariat work plan is being
revised to take account of greater alignment witle implementation Plan, based on the
outputs of the five groups. The SPWG members beliaat there is significant dynamism and
goodwill in the partnership and a strong commitmémtdvancing the Strategic Plan agenda.
Continuing efforts will need to be mad® promote strong participation from developing
country partners. This is an issue that requirethfer attention.

4. REASONS FOR RECOMMENDATION

4.1 The Implementation Plan presented in Annex 1 waselbped through extensive
consultation and collaboration with a large numaed variety of actors in the partnership. The
plan lays out aseries of outcomes and actions that will be impottar successfully achieving
the five strategic objectives outlined in the Segit Plan by 2015. Although the SPWG
recognizes that it was not able to capture the dtie@f possible actions the partnkiis could
take over the next few years, the actions thatiackided in the Implementation Plan will allow
the partnership to demonstrate solid progress i dheas of its five strategic objectives. The
SPWG has adopted an “opt” approach that will abw GPE partners to take the lead on, or
participate in, particular outcomes and actionsttlaae most aligned with their own
organizational priorities. At the same time, havioge central plan provides a mechanism to
ensure that the actions listed in theplementation Plan are being addressed and pregses
made in each objective in a timely and satisfactngnner.

4.2 At the faceto-face meeting of the Board of Directors in BrussilsMay 2013, the
Implementation Plan presented will include a sattimon monitoring progress of
implementation, with suggested process indicatard also a section on cost implications for
the Secretariat. It is still premature to make opesto the existing Monitoring and Evaluation
Strategy until November 2013 when final recommemnaled will be put to the Board of Directors
on new indicators.
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5. NEXT STEPS

5.1 Following the Board audionference call on 3 April 2013, Board members wid
requested to provide written feedback on the Imm@abation Plan by midhpril 2013.Based on
the input provided, the implementation plan will bevised by the Secretariat, in consultation
with the ceChairs of the SPWG.

5.2  Afinal version of thd mplementatiorPlan will be delivered to the Board of Directors as
part of thedocumentation for the faem-face meeting of the Board of Directors 08-22 May
2013 in Brussels.
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ANNEX 1

Global Partnership for Education
Implementation Plan for the Strategic Plan 20122015

A. INTRODUCTION

The Global Partnership for Education (the “Globarfhership” or GPE') Strategic Plan covers
the periodfrom 2012to the end 02015. Approved in July 2012 by the Board of Diragst@the
“Board”), it defines thepartnership’svision as “A good quality education for all children
everywhereso they fulfill their potential and contribute tbdir societiesand partnership’s
missionas “To galvanize and coordinate a global effort &divkr a good quality education to all
girls and boys, prioritizing the poorest and mosknerable”

The Straegic Plan outlinsfour longterm Strategic Gals, namely:

o Accessfor all: All children have access to a safe, adequatelymmed space to receive an
education with a skilled teacher

e Learningfor all: All children master basic literacy and numeragylls by the early
grades

o Reachingevery child Resources are focused on the most marginalized m@rilcand
those in fragile and conflieaffected states

e Building for the future National systems have the capacity and integrityd&diver,
support and assesgsliality education for all

Within the context of these four longeerm StrategicGoals, theStrategic Plarhighlights five
Objectives to be achieved by 20 TFhis Implementation Plan i®cusedon these five objectives,
which are:

o Fragile andconflict-affected states able to develop and implement tkedircation
plans

e All girls in GPEendorsed countries successfully complete primahpstand go to
secondary school in a safe, supportive learningrenment

o Dramatic increase in the number of children leagnamd demonstrating mastery of
basic literacy and numeracy skills by Grade 3

e Improve teacher effectiveness by training, recngtiand retaining teachers and
supporting them to provide a good quality education

e Expand the volume, effectivengsefficiency and equitable allocation of exteraad
domestic funding and support to education in GRElorsed countries

The Global Partnership is a voluntary coalitionlbaround a common vision and missiomhe
Implementation Plan aims to make greatooperation and partnership more feasiimeyrder

to help emove some of the obstacles to @adlective achievement of the Strategic Goals and
Objectives outlined in the Strategic Plan. It ipesgted that partners will support the Plan as a
whole ard choose to'opt in” to key areas of interest. This will also hekey indicator of the
success and valuadded of the Global Partnership and will be monitored sely by the
Secretariat, with annual reporting to the Board.
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Developedthrough a wide constdtion process by the members of the partnershgmtdelves,
this Implementation Plan outlinethe core outcomes and act®mnequired to make significant
progress against the five Objectiy&ection B) It is not a plan simply for the Secretariat, liort
the broader partnership, and it requires collectigdon to succeed. The Implementation Plan
also tackles four areas of critical importance ireagthening the workings of the partnership
(Section C)namely:

Greater capacity for the Local Educationo@ps (LEGS)
Greater focus on the valuedded of the partnership
Improved knowledge sharing across the partnership
Greater focus on innovation by the partnership

This ImplementationPlan also includes an approach to developing mamprehensive
indicators (Section D)to monitor andvalidate the outcomes of the Strategic Pl@me use of this
comprehensive frameworkarks a major step forward for the education sector atale.

The Global Partnership igrounded m a countryled approach, based on tParis Declaration
and other development effectiveness principles. Bteategic Objectives contained in the
Strategic Plan were developed through a highly aodtasive, consensudriven approach
involving all actors in the partnership. Howevéne way inwhich the StrategicObjectives are
addressed in specific countriegill be led and determined by countries themselvébe
partnership as a whole will assess its collectimpact against thesstrategicObjectives

The development afationaleducationsector pans(“ESPs”)and GPE program implementation
grant applicationss acountryled processin accordance with thguiding principledaid out in
the GPE Chartet All partners at the country level are expectedaketthe Strategic Goals and
Objectives into consideration, but the decisionsrowhat should or should not be includied
ESPs or GPE grant applications rest firmly at therdry level.

Due toactive prtner engagement in the development of the Imptesatigon Plan, there is a
reasonable prospect of rapid progress and sudcesshieving the Objective®artners will opt

in voluntarily to different aspects of implementat in part due to their respéct
organizational/ national missions and objectives amdgart due to their commitment to the
Global Partnership. Some partners have already detnated real leadership imaking
progress in the areas of tfiee StrategicObjectives Other partnersareencouraged to support
this leadership and indeed, take on leadershipsrtiemselves. The Secretariat is tasketh
supportngthe implementation of the Strategic Plan amwdanizingitself accordingly.

Section E of thelmplementationPlan outlines he it will be monitored and the process
indicators that will be used to track progress, let8ection F outlines cost implications to the
Secretariat.

1TheCharter for the Global Partnership for Educatéam be found at:
https://www.globalpartnership.org/ media/ docs/ pustions/ Charter_of GPE_English.pdf
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B. STRATEGIC OBJECTIVES AND ACTIONS

The core of the Implementation Pldays out the process foachiewng the five Strategic
Objectives of the Strategic Plan. This section setisthelist of outcomes, actions, key actors and
timeframes for eacBtrategicObjective.Each listhas been developed by larghematicworking
groups andhusrepresemnd the colective wisdom of the partnership. More detailediats for
some partners have been developed, including thoeeSariat, in support of eacBtrategic
Objective, though such detail is not required instdocumentSome of these more detailed
actions willbe taken forward by a number of partners and thharogn munities ofpractice that
haveor will be established teupportvarious aspects ahelmplementatiornPlan.

This section is not intended to act agsomplete“work plan” for the Secretariat or amther
partner Rather, he outcomes and actions outlined below represefiarmework of thecore
activities that are essential to meeting the Sgiat®bjectives and will require collective action
by the partnership as a whole

Objective 1. Fragile and conflict-affected states able to develop and
implement their education plans

Outcome Next Steps Suggested Key Actions andTimeframe
actors
1.1More Develop and agree on| ¢  Secretariat By May 2013 Bardmeeting
effective GPE an Operational e Boardworking Begin applying the framework to
support of Framework for FCAS group on GPE processes from second
fragile and guidelines for quarter of 2013

conflict-affected
states (FCAS)

fragile states
Other
interested
partners €.g.
INEE,

Collect dataon effectiveness of th
framework and revise, as
appropriate in first or second
quarter 2015

1%

Education

Clustep
Establish new e Secretariat FAC to develop process and
eligibility criteria for e Boardapproval criteria following Board approval
Managing Entities e Financial of assessment guidelines
(‘MEs”) Advisory Board to approve criteria

Committee November2013

(FAC)
Once ME criteria are | e« Secretariat Secretariat and other partners ta
established, workto | e Trustee communicate with LEGs
increase the number ¢f,  peveloping regarding new eligible MEETBC)
active MEs anq . country Work with newly eligible MEs to
SupervisingEntities partners establish Transfer Agreements

(“SEs”)

Other partners

under an agreed timeline

Create a ME and SE
Communityof Practice
(“COP) in fragile
contexts, where both
active and prospective
MEs and SEs can
share information,
experiences and

practices

Secretariat
Leadership by
ME/ SE with
interest/
experience in
FCAS

Identification of prospective

members of COP by third quartef

2013

COP activelyengaging and
sharing knowledge and
experiences by first quarter 2014
COP to share update regarding i
utility to Board (TBC)

[S
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Define the criteria and
process for a miderm
transition of
management of GRE
funded programs from
MEs to Government
and Localinstitutions

Secretariat
Boardworking
group on
guidelines for
fragile states
Other
interested
partners

Criteria developed end of third
guarter of 2013

Process recommendations
developed by fourth quarter of
2013

Criteria and pocess
recommendations used in at lea
onedeveloping country partner
context by fourth quarter 2015

Greater and more
consistent engagemer
from the Secretariat
for FCAS

—

Secretariat

Clearterms of referencéor focal
point engagement including in
fragile states set and shared with
developing country partners
Resource implication®or the
Secretarianssessedh April 2013
and new staffing in place by June
2013

Assessment of impact through
GPE impact evaluatioby fourth
quarter 2015

1.2 Greater
alignment of
funding and
policy dialogue
in support of
education
planning and
implementation
in FCAS

Operationalize, review|
and assess the
provision of up to @
percent of indicative
allocation amounts to
fragile and conflict-
affected states on an
urgent basis, with
benchmarks develope
to monitor
implementation

[®X

Secretariat
Board

FAC
Education
Cluster

Operationalization by end 2013
Review ongoing, with an initial
evaluation report by first quarter
2015

Countries develop
transitional SPs
when applicable and
appropriate

Secretariat
(Country
Support Team)
All partners
represented in
relevant LEGs

Initial guidance providedo
developing country partnetsy
Secretariat as appropriate
including through publication an
dissemination ofransitional ESP
guidelines by third quarter 2013

]

e ME andSE Support for implementation
partners (ongoing
Countries work to e Secretariat, Ongoing through transitional
develop full education donor and education sector process and
sector plans during the multilateral Program Implementation Grants
implementation of the partners to
transitional plans provide
support
e LEGs
Undertake research |e Education Begin in 2013
designed to identify Cluster Include identification of improved
how Education Clustell « Secretariat systems, procedures and aid
and associated e Other architecture at the national,
humanitarian actors interested regional and local levels in
can w_ork moe partners analysis
effectively with Complete resgah and analysis b
development actors fourth quarter 2014
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Share findings with all partners b
first quarter 2015

Convene a space to discuss how
operationalize relevant findings i
second quarter 2015

StrengtherEducation
ClusterLEG
collaboration at
country levelthrough
the implementation of
appropriate findings
identified through the
research process
outlined in the
previous activity

Education
Cluster
LEG

Begin operationalizing relevant
findings in at least one countryb
December 2015

Engage in ongoing
effortsto identify and
agree on conflict
analysis and resilience
tools to support the
development of
conflict-sensitive ESPS
and transitionaESPs

Secretariat
INEE

UNICEF

Other partners

Ongoing throughout Strategic
Plan period

Integrate the INEE
Minimum Standards
and other tools
including conflict
analysis and resilience
as appropriate, into
the development of
transitional education
sector plans

Secretariat
INEE
LEGs

Conduct trainings and
communications with LEGs on
the application of the Minimum
Standard and other tools, as
applicable(ongoing)

Provide technical support to LEG
on the application of the
Standards, as appropriate
(ongoing)

Monitor uptake in new
ESPstransitionalESPs to
measure success

1.3 Mobilize
more money for
education in
FCAS

Mobilize increased
external financing for
fragile and conflict-
affected stateswith an
additional US$500
million in bilateral and
other funding beyond
current commitments
and pledges (not
including
contributions from the
GPE Fund)

Secretariat
Partners

By fourth quarter of 2015

Analyze countrytevel
pooled funding
mechanisms in FCAS,

Secretariat
Working group
of interested

Working group formed by third
quarter 2013
Analysis and recommendations

)

focusing in particular partners produced by fourth quarter 2014
on:
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e whether they
contribute to
increasing overall
funding

e their effectiveness
for delivering
services in FCAS

Overall proportion of | ¢ Education e Establishment of intermediary
humanitarian Cannot Wait targets for an increase in
assistance to Group proportion of humanitarian
education doubles e GPEChair assistance to education by second
from 2%in 2012, to at | ¢ Secretariat guarter 2013

least #6in 2015 e Partners e Convening of a semannual

progress meeting of the
participants of the UNGeneral
Assembly2012 Eucation Cannot
Wait meeting

e Biannual pblication of results of
progress to target

e Ongoing advocacy and profile
raising
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Objective 2: All girls in GPE-endorsed countries successfully complete
primary school and go to secondary school in a safesupportive learning

environment

Outcome Next Steps Key actors Actions andTimeframe
2.1Government | Adjust the GPE e Secretariat GPE approalu/ priority related to
developed Guidelines for ESP e UN Girls girls communicated toountries
gender Development and Education and LEGs byhird quarter 2013
responsive ESPg Appraisal and other Initiative including reference to role of
with GPE mechanisms as (“UNGEI") UNGEI and other partners
implementation | needed to promote e UNESCO Guidelines revised bfpurth

monitored,
preferably

genderresponsive
planning

International
Institute for

gquarte2013
Supporting documents revised

by

through the Education and others developed fiyst
Joint Sector Planning quarter 2014
I?ewews (“lEP”) Conduct a desk review of
(“JSRs) e Developing ESPstransitionalESPs to assess
country how far gender is prioritized and
partners effectively monitored
Engage in ongoing e Secretariat Gender analysis tool developed |
efforts to identifyand | « UNGEI fourth quarter 2013
agree on gender e UNICEF Additional planning tools
analysis and planning| , UNESCO identified through 2014
tools e« Other partners Tools pilotedin 20 14with an
evaluation of the pilots in 2015
Ongoing collaboration with other
partners on advances in gender
analysis and planning thughout
Strategic Plan period
Support LEGs to e Secretariat GPE Girls’Education package
undertake gender e UNGEI developed and provided to
analysis to inform ESF 4 yUNESCO countries and LEGs from first
development e LEGs quarter2014
Promote the e Secretariat See actions included in C.3
integration of gender | ¢«  UNICEF Two regionalworkshops on
analysis in the e UNGE| planning for improved gender
development, e Polede Dakar/ equality in education held in 201.
implementation and UNESCO

monitoring of the
ESPs through
knowledgesharing
and the exchange of
good practice at
national and regional
levels

2.2 Greater focus
on countries
with significant
and persistent
gender
disparities

Work with UNGEI and
other partners to
foster the exchange of
effectiveapproacheso
addresgersistent
gender disparitiem

education

Secretariat
UNGEI
Other partners

GPEmechanism for identifying
countries with persistent gender
disparities in place bthird
quarter 2013

Analysis of GPE country
experience and good practices b
fourth quarter 2013
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Explore potential for
developing and
financing accelerated
plans for girls’
education within ESPg

Secretariat

Concept note developed in third
quarter 2013

Information session or request f
decision proposed todardin

first quarter 2014

DI

2.3Schools
provide safe and
supportive
learning
environments,
especially for
girls

Promote the collection
of evidence by
governments andivil
society organizations
and the adoption of
strategies to reduce
violence against girls

Secretariat
UNICEF
UNGEI
Education
International
Developing
country
partners
Other partners

Following decision by Bard
Map current inclusion of
strategies to reduce violence
against girls in all ESPs hhird
guarter 02013

Promote more

e Secretariat Following decision by Bard
adequatesanitation, |e Board See timeline actions for 2.4 beloy
female teachersand |4 Other partners
other safeguardsto |, |EGs
ensure girls remain in
school
Collaborate with other| ¢ Secretariat Quality standards available by
partners on the e UNICEF first quarter 2014
development of quality ¢ UNGEI Ensure consistency witrelevant
standards on safe and , yNESCO Strategic Plan indicators to be
supportive learning | ;  other partners agreed by the @ard(timeline

environments for girls
including with

reference to standards

related to school base
violence

according to Indicators work
plan)

2.4GPE Disaggregation of e Secretariat Guidance on tracking girls’
partnerstrack | results, including e LEGs enrolment and progress
enrolment, learning outcomes, by| o Devedoping developed in first quarter 2014
progression and| gender country Current practices followed in
qurmng of partners developing country partnetin
primary and tracking girls’enrolment and
lower secondary progression identified by fourth
school girls quarter 2013
(preferably Support provided throughout
disaggregated by StrategicPlan period
age, grade, Integrate gender perspectives in
location and learning improvement and
socioeconomic learning assessment in Learning
statug Matrix TaskForce and other
efforts led by &ategicObjective 3
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Objective 3: Dramatic increase in the number of children learning and
demonstrating mastery of basic literacy and numerayg skills by Grade 3

Outcome Next Steps Suggested Key Actions and Timeframe
actors
3.1Early Promote early literacy| ¢ Secretariat March 2013inputs to Dakar
literacy, and numeracy e Brookings Meeting

numeracy and | outcomesincluding Institution Develop an advocacy approach,
early childhood | Early ChildhoodCare |, UNESCO includingpossiblyconvening an
care and andEducation e UNICEF event athe 2013UN General
education (ECCB), in thebroader| ,  her partners Assembly
addressed as education and Learning Metrics Task Force
important development agendas outcomes in third quarter 2013
education issue
at the global
level
3.2 Countries, Increase ECCE e Secretariat Ongoing
donors and services: e UNICEF
education sector| « Identify effective e UNESCO
plans ESP3 and scalable e Donors
provide greater programs that focus , | Egs
attention to on emergent e Other partners
early literacy literacy, numeracy
and numeracy and social
and use development
evidencebased | e Support advocacy
strategiegor efforts for increased
program design funding

¢ IncludeECCE in

education sector
plans
Improve countrylevel | ¢ Secretariat Ongoing

and numeracy
through

literacy and

work on early literacy

e supporing country-
levelplanning to
improve early grade

numeracy outcome
by:

identifying learning
championsin
developing country
partnerghat
mobilize support
for and action on
early literacy and
numeracy
implementng
ResultsBased
Financing pilot on
improving learning
outcomes and use

oY

methodology widely|

e Developing
country
partners

e LEGs

e Donors

Secretariat and others provide
technical support, beginning the
first round of GPE program
implementationgrant
applications in 2014
Resultsbased fundingilot
running byfourth quarte2013
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if successful

Develop capacity to e Secretariat e Startimmediately
monlt.or and measure| « Donors andJN | e Establish metrics by 2015
learning outcomes agencies
through: focused on
e improving metrics literacy and

for primary grade numeracy

literacy and e Multilaterals

numeracy

measurement

e supporting strong
and regular JSRs
that take into
account measuring
literacy and
numeracy progress
against targets

3.3Developing | Continued building of | Secretariat e Initial follow up to All Children
country and earlygrade literacy Relevant partners Readingworkshopsn second
other GPE and numeracgOPs including quarter2013
partnershave including: AusAID, DfID e 1-2 Africa regional followup
access to e supportinga and USAID meetings in thirdquarter 2013
emerging global community | Community of and 1 Asia followup meeting in
ewdepce on best of practice Practice third quarter 2013
practices for e supporting a e Regional numeracy workshops ir
earlygrade global knowledge 20132014
literacy and management e Secretariat visits during ESP
numeracy platform preparations (ongoing)
e continued Gobal e Communication andgreement
and Regional with SEson GPE priorities and
Activities program goals
support for early o Establish and share an online
literacy and evidence repository by early 2014
numeracy

e supporting
research and
evaluation to
identify best
practice

o follow-up to All
Children Reading
workshops

o follow-up to
numeracy
workshop
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Objective 4: Improve teacher effectiveness by traimg, recruiting and
retaining teachers and supporting them to provide agood quality education

Outcome Next Steps Suggested Key Actions and Timeframe
actors
4.1lmproved Strengtherthe evidence | ¢  Secretariat e Conduct a revievof the EFA
effectiveness of | base on teacher e UNESCO Teacher Taslorce teacher
teaching/ effectiveness to inform |4 EFA Teacher policy database and analyze
teachers at the | ESPs Taskforce how it is applied to inform
primary and e UNESCO decisionmaking by fourth
secondary levels Institute for quarter 2013
Statistics e Identify gapsin the research
e UNESCOIIEP (using the database and

stocktaking researclkand
UNESCO’s eAtlas on Teacheérsg
and commissiomesearch to fill
these gaps, as necessary by
fourth quarter of 2013

e Encourageheuse ofthe
database as a tool to inform
decisionmaking at the country
level, including: utilization by
LEGs and governments in
developing ESPs by first
quarter 2014

e Encourgea systematic focus
on themeasurement of teache
effectivenesat the country
level with consistentracking
of progresduringJSRs

e JSRreporting on teacher
effectiveness feeds back into
Teacher Taslorce database

e Explore ways to converge with
the exsting work on School
Report Cards andther global
databases on teacher policies
such as SABER and QEDAF

e Explore dissemination of
findings through a dedicated
website and the launching of
publications/reports in
relevant regional and global
conferences

=
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Promote innovative
approaches teupport
assess and strengthen
teacher effectiveness

Secretariat
UNESCO
EFATeacher
Task Force
Education
International
World Bank
OECD
PanAfrican
Teaching
Council

Organize a roundtable prior tg
the African Union ministerial
on teacher development
(PACTED3) with a group of
teacher organization
representatives and ministers
of education on ways to
support teacher effectiveness
in June 2013

Target a prominent role fahe
partnership inthenext
Teacher Task Force global
policy forum

Envisage potential regional
roundtables on teacher
effectiveness followed up with
national dialogue activities
Global andRegionalActivities
financing to fund innovative
teacher effectiveass project
beginning immediately

4.2Improved
employment
terms and
conditions for
teachers

Promote dialogue
between government
and teacher
representatives

Secretariat
Education
International
Other partners
LEGs
International
Labour
Organisation
(ILO)

UNESCO
Committee of
Experts on the
Application of
Recommendations

Ensure that teacher
representatives are included in
the LEGs

Ensure that teacher
representatives are involved in
Joint Sector Review processes
Operationalize UNstandards
for conditions of services for
teachers, including from the
ILO Handbook of Good
Human Resource Practices in
the Teaching Profession
Facilitate the reporting of the
status of teaching conditions to
the CEART

concerning
Teachers
(“CEART")
Assess how ESPs e Secretariat Analysis of ESPs by second
address the e LEGs quarter 2014
recrutment/deployment 4 EFA Teacher Results disseminated by fourth
of female teachers and TaskForce quarter 2014
teachers for ruralareas| , UNGE] Provide guidance on
e UNICEE approaches to growing,
keeping andieploying female
teachers and teachers in rural
areas, and provide guidance on
keeping them safe
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4.3 Greater
engagement of
teacher
organizationsn
education sector
planning

Conduct situational
analysis of participation
of teacher
representatives in LESS

Secretariat

Initial analysis completed by
third quarter 2013

Results posted on GPE website
by fourth quarter 2013

Using analysis above, identify
gaps in the participation of
teacher representatives in the
LEGs and provide
recommendations for solving
these gaps

Build the capacity of
teacher organizations tg
contribute effectively to
the development of
ESPs based on analysis
conducted above

Secretariat
UNESCO
Education
International
Other partners

Training on GPE processes af
operations conducted
regularly, with adequate
participation from teacher
organizations

Provide ongoing training and
capacitybuilding for teacher
organizations on education
sector planning

Explore innovative or

alternative funding sources for

strengthening or scaling up
capaciy-building and training
opportunities, including
through theCivil Society
EducationFund and ®bal
and RegionalActivities

program

Objective 5: Expand the volume, effectiveness, efficiency and edgable
allocation of external and domestic funding andsupport to education in
GPE-endorsed countries

Outcome Deliverables Suggested Key Actions and Timeframe
actors

5.1More Provide guidance and| ¢ Secretariat Proposal on revised
effective, support for effective, |« FAC guidance/support prepared for
efficient and efficient and equitable| 4 Bpard Boardapproval by November
equitable financing in the 2013
education preparation of ESPs Explore the possibility of
financing developing a framework for

assessingalue for monewt the
country level

StrengtherFAC
proposal review
process

e Secretariat
e FAC
e Board

Proposal on revised review
process ad training prepared for
Boardapproval by November
2013

Training for FAC members
beginning immediately after
approval of revised review proces
Evaluate revised revieprocess
beginning first quarter 2015

guality education for all children
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Conduct evaluation of

e Secretariat

Explore the feasibility of revising

whether financingis | e« Board the methodology for allocating

effective, efficientand | 4 |LEGs resources from the GPE Fund by

equitableat county fourth quarter 2013

and global levels Guidance on countrievel

primarily through evaluation prepared fordard

JSRs consideration by November 2013
Monitoring, reporting and
discussion of financial
commitments in ESPthrough
JSRs
Disseminate findings by first
quarter 2015

Promote the e Donors Reporting by developing country

alignment of external | ¢ LEGs partners through JSRs

education financing
with country
education sector plans
and greater use of
aligned and
harmonized funding
arrangements (i.e.
pooled funding)

e Secretariat

Reporting at the global level
through annual pledge
monitoring report

5.2 Better data
and evidence on
the quality and

Assesghevolume of
financing to education
at the global level,

e Secretariat
e Partners

Partners provide information on
financing to Secretariat
Secretariat develops pledge repar

volume of includingthrough the Pledgereports released in second
education annual GPE pledge quarter of 2013, 2014 and 2015
financingto monitoring report Semiannual updates published
improve the on the GPE website
quality of Promote evidence e Secretariat Ongoing, fromsecond quarter
education based decisiomaking | «  Developing 2013 (following any potential
to improve the quality country guideline revision)
and volume of partners Use tools such as PETSgneral
financing to education| ¢ | EGs Education Quality Analysis
at the country level Framework GEQAF), SABER and
others in development of
education sector plans
Revise JSRs to reft¢ analysis
conducted in tools listed above
5.3Increased Advocate at the global| ¢ Al GPE From April 2013
education level(e.g. through the partners
financing Global Education First
through Initiative)
innovative Assess the feasibility | ¢ Secretariat Proposal prepared fordard
approaches and| of reformingthe GPE | « Board consideration by November 2013
more effective Fund to increase
advocacy contributions from
private sector and
emerging donors
guality education for all children Pagel8 of 40 BOD/2013/04 DOCO
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Encourage financial |e All GPE e GPE replenishment strategy and
pledges, including at partners timeline put to the Board in May
the 2014 2013
Replenishnent forthe e Campaign to begin in third
GlobalPartnership quarter 2013
e Pledging Conference in May/ Junje
2014
Encourage non e AllGPE e Seetimeframe above
financial pledges, partners
including at the 2014
Replenishment fothe
GlobalPartnership

C. STRENGTHENING THE PARTNERSHIP

The content of this section of the ImplementatidanPis driven bythe challenges involved in
solving key bottlenecks in the core functions of the parthép. Progress made imemoving

these bottleneckawill impact positively on the achievements of alvef of the Strategic

Objectives.

Bottlenecks GPE intendsto address

Theeffective functioning of inclusive LEGsis at the heart of the counttgd approach of
the partnership. The capacity of the LEGs to apereffectively must bstrengthened for the
partnership to deliver good quality education ticchildren.

It is difficult to define clearlythe value-added of GPE as a partnership, beyonmroviding
additional fundingto supportthe development and implementation of natioE&IPs While
anecdotal evidencef the partnership’s valuaddedis compelling,a more sysgtmatic definition
is required for greater accountability and credtil

Improved knowledge-sharing was raised by all five thematic groups in the depetent of
the ImplementationPlan (Thematic Group Terms of Reference found Attachment 1).
Knowledgesharingis viewed as positive and desiraplthough there is currently not a clear
mechanism or model utilized across the partnerdbipallow for its efficient and effective
functioning

The roles ofinnovation and technologyhave been identified as rjoa gapsin all aspects of

the work of the partnership. Put simply, there iseadency for many partners to function
traditionally, with insufficient attention paid tmnovation.Greater focuseeds to be paid to

utilizing innovative approaches across the parthgr# the five StrategicObjectives are to be

achieved.

In order for the partnership to function effectiw@ind the vision, mission, goals and objectives
of the Strategic Plamo be achievedall partners will need to commit to, and actively
engage in, delivering through implementation.Adequate monitoring and reporting on
this will also be necessary.
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The following outcomes and actions address theseeis.

Outcome Actions/next steps Suggested Key Timeframe
actors
C.1Strengthened Review of LEG e Secretariat By fourth quarter 2013
capacity of LEG | composition and e LEGs

composition and
functioning in
developing

functioning in
developing country
partners

country partners

Improved guidelines
on the composition
and functions of LEGs

Secretariat
LEGs

Guidelines finalized by second
quarter 2014

Guidelines disseminated
beginning in third quarter 2014

Greater guidance and
support (technical,
capacity, financial) to
governmens to
provide for sustainablg
LEGs

h

Secretariat
Donors
Other partners

Ongoing training on GPE

processes and procedures in LEG

C.2Value-added
of the Global
Partnership at
the local and
global levels
delineated,
backed by solid
evidence

Establish where the
GPE adds value and
undertake systematic
monitoring of GPE
processes at the
country and global
level to assess GPE’s
“value add” beyond
existing processes,
(e.g., stakeholder
alignment with ESPs
adherence to
principles of mutual
accountability,
exchangef
knowledge and
experience)

LEGs
Secretariat
Donors

Other partners

Identification of leading practices
in partnershipevaluation
Monitoring of processes finalized
by fourth quarter 2014

Findings disseminated in 2015

Conduct independent
impactevaluation of
GPE support

External entity

By fourth quarter 2015

Improve the e Developing Post stories on the GPE website
communication of the country on an ongoindpasis
ways in which GPE partners Use the 2014 replenishment
adds value to e Secretariat campaign as a major
education outcomes | 4 Al other communications opportunity on
partners valueadded of the partnership
Regular results reporting
guality education for all children Page20 of 40 BOD/2013/04 DOCO01



C.3Knowledge
and experience
on best practices
in education
shared widely

Use the convening
power ofthe Global
Partnershigo
facilitate knowledge
sharingthrough:

e Secretariat
country focal
points broker
access to
knowledge for
their countries

e Annual partner
conferences/
knowledge events
based around the
Strategic
Objectives

e Hold information
sessions in the
margins of Board
meetings

e Usethe 2014 GPE
replenishment
conference as an
opportunity for

structured debates

around the five
Strategic
Objectives

Secretariat
Other partners

Annual conferences

Ongoing

Establish links with
existing knowledge
platformsthrough:

e Survey existing
platforms to
determine
appropriate links

o Facilitate
engagement and
linkages with
appropriate
platforms and
ensure that the
partnership is
informed of these
available
platforms

Secretariat
Other partners

By first quarter 2014

Provide an interaction
space forCOPsrelated
to thefive Strategic
Objectivesand cross
cutting themesas
appropriate

Secretariat
COPs

Space created by third quarter

2013

Report on effectiveness of space
provided on regular basis

Synthesize and
disseminate
information and
experience gathered

Secretariat
Global and
Regional
Activities

Monitor activities on an ongoing

basis

Develop annual report on

activities
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through GQobal and
RegionalActivities
program-funded
activities

funding
recipients

Disseminate annual report widel
Highlight information and
experiences on the GPE website

C.4GPE
partners
significantly
more engaged
and supportive
of innovation
and technology
in delivering the

Establish dynamic
COPsfor innovation
and for technology

Secretariat
Partners

COPs established in second
quarter 2013

COPs involved in implementation
of additional actions listed under
c4

COPs provide update on
interaction to Bardon semi
annual basis

Strategic Promote the use of Secretariat GRA-funded activities to support

Objectives technologywhere it Teaching Promotion and mainstreaming of
supporsimproved organizatiors what works
learning forteachers Developing
and learners in country
developingcountry partners
partners Private Sector

Donors

Explore the options of Secretariat Audit and first stage plan to
increased use of Partners improve GPE efficiency and
technologyin the effectiveness through information
functioning of the and communications technology
governance and Ongoing, with a possible report tp
operations othe the Board in November 2013
Global Partnership
Advocate for greater Private sector Ongoing, with communication to
partnercontribution Civil Society the partnership and externally
toward scaling of Other
innovationprocess interested
and innovative partners
practices

C.5GPE Five Thematic groups Thematic Ongoing

partners continue as groups

engaged in the | Communities of

delivery and Practice, according to

monitoring of need and relevance

the

implementation | TheTechnical Group Technical Ongoing

plan and on Indicatos helps to Group on

reporting on its | drive implementation Indicators

effectiveness of any Boardapproved
recommendations
Secretariat reports on Board Annually startingat thefirst face-

progress to the Board
annually including
through the Pledge
Monitoring Report

Secretariat

to-faceBoard meetingn 2014
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2014 replenishment
will include pledges
from partners on how
they are and will
continue to support
implementation of the
Strategic Plan

All partners

Second quarter 2014

GPE impact evaluatior
includes an
assessment of the
effectiveness of the
StrategicPlan and its
implementation

Evaluation
Advisory Group
External entity
Board

By 2015

D.

IMPACT INDICATOR S: THE WAY FORWARD

The Strategic Plan contara series of impact indicators aligned to the fouraggic Goals and
five StrategicObjectives. While these indicatoexe not setin stone, hey areconsideredto
represent an acceptable ided& the indicators to be used to monitor the impaétthe
partnership andhe Strategic Plan.

For the development of the Implementation Plan, a tézdngroup on indicatorsvas tasked
with developng a proposed approach to the finalization of indicatnd theiradoption,as well
as thecollection of data, analysis and reporting. Theafimeport of the technical group is
attached a Attachment 21t recommends a structured approach to reportinglbinua four of
the indicators contained in the Strategic Plan ataginal cost of approximatelyS$8 million
per yearfor five years This is significantly less thawhatwas predicted in November 2012 when
the first report of the technical group ondicators was presented to the Boafithe recent
reportrepresents the development of an approach that snagémal use of data collection
through simple additions to existing sampling methods, such asostlsurveys,household
surveys systems diagnosticsifch as GEQAF, SABERetc) and finally, traditional, simple,
administrative incountry data collection systems.

The recommendations of the technical group arettregaefficient and realistic and would see a
wholesale improvement in the education sestability to establish key baselines and report on
outcomes.Developingcountly partnes maybe encouraged to support the collection of the
additional data and the reporting associated with i

The next steps in terms ofimplementing the proposandicators are the following:
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In May 2013 the Board approves principle the proposed approach to finalizing a set
of indicators and implementing the data collectaord reporting associated with them.
From May to June 2013 thkechnical Goup onlndicators work with theco-leaders of
the five thematic groups to finalez the suite of indicators thaire fit for purposeand
feasible for countries to monitorHowever, the number of indicators cannot be
increasedonly changes and substitution can occ

From June to October 2013, liaising closely witle frechnical Goup onlndicators, the
Secretariat will work with partners (such as UINICEF, UNESCOWorld Bank,GMR
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etc) to develop a fully costed, integrated program tloe implementation of thagreed
indicators, to be submitted to the Boawrith options for funding.

e In November 2013 the Boampproves the final suite of indicators and the neeafitheir
implementation.

o Thereafter the Secretariaill monitor whether funding and indicator efforase in place
and reporbiannuallyto the Board

E. MONITORING THE PLAN

The section on plan monitoring and the process indiators that will be reported
against annually to the Board will be prepared n time for the face-to-face meeting
of the Boardin Brussels in May 2013.

F. COST IMPLICATIONS

The cost implications for the Secretariat will beassessed and included in time for
the faceto-face meeting of the Board in Brussels in May 2013This will be done in
conjunction with a review of the Secretariatbudget.

Itis not possible to elaborate the costs to othgrartners of Plan implementation.
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ATTACHMENT 1: THEMATIC GROUP TERMS OF REFERENCE

Terms of Reference
Implementation Plan Thematic Groups

Preamble:

On 3%tJuly 2012 the Board of Directors of the Global Partship for Education approved a new
Strategic Plan for the partnership for the period 0122015
(http://www.globalpartnership.org/ strategitan/ whowe-are/ strategy/). Framed within the
longterm goals of access, equity, learning and streagithg government systems, the Plan
identifies five shorteiterm core objectives:

1. Fragile and conflict affected statesable to develop and implement their education
plans

2. All girls in GPEendorsed countries successfutomplete primary school and go to
secondary school in a safe, supportive learningrenment

3. Dramatic increase in the number of childrerarning and demonstrating mastery of
basic literacy and numeracy skills by Grade 3

4. Improve teacher effectivenessby training, recruiting and retaining teachers and
supporting them to provide a good quality education

5. Expand the volume, effectiveness, efficiency andigpble allocation of external and
domestidunding and support to education in GREBdorsed countrge

The GPE Board of Directors tasked the StrategionPMorking Group (SPWG) to develop an
implementation plan to ensure that the five objeadiare properly addressed. The SPWG has
highlighted that the biggest risk faced for suctelssnplementation of the Strategic Plan is a
lack of partner engagement in that implementatiinhas also developed a number of key
principles for implementation of the Strategic Plan

Optingin

Inclusivity and ownership

For the partnership, not just the Secretariat
Clarityand simplicity

Line of sight to the Strategic Plan Objectives
Achievable

Accountable

At its meetings in Paris in November 2012, the Bbaf Directors called for active participation
in plan implementation and to this end five thermaioups related teach of the five objectives
in the GPE Strategic Plan have been establisheahi(& and conflictaffected states; girls;
learning; teacher effectiveness; funding). The thémgroups will provide a brief report to the
SPWG on each of their respective Strategic Objestiwhich will be used to elaborate a revised
draft implementation plan for the Strategic Planasvhole, and more specifically for each
strategic objective (other forms of input will incle Board of Directors comments from the
meeting in Rris and written comments, among others). Thesmgseof reference apply to the
workings and output of each of these thematic gsoup
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Leadership:

Each thematic group will be jointly led by one deohiaternational organization/ CSO/private
foundation or company and one developing countmgmer. The celeaders coordinate the work
of the thematic group and will report to the SPWiGHebruary 2013. Theo-leaders will follow
the principles of the GPEnplementatiorPlan outlined above.

Time-frame:

The thematic groups will be established and fundtig in December 2012. Each will provide a
written report with suggested details on implemeiota by 14th February to the SPWG and one
of the celeads of each group will be asked to attend a-faelace meeting of the SPWG in
Europe on 18 or 19 February 2013.

Modus Operandi:

The work of the thematic groups will be primarilyorducted electronically andoy
teleconference calls. Members of the partnership opit-in to whichever of the five thematic
groups is of most interest to them (there is ndrieSon on the number of groups a partner may
participate in) and to which they intend to makeative contribution. The Secretariat will
participate in each of the thematic groups, priadipthrough representation from the Country
Support Team to ensure that the recommendationsedegant to the country context and are
transferred to other members dfet Secretariat, as needed. The thematic groupsopérate
very much as a “Community of Practit&each group will determine whether a fateface
meeting is feasible or desirable, though thereraréunds available from the Secretariat budget
to accomnodate this. It is expected that thele@aders of each group will reach out proactively
to ensure widespread engagement in each group.

Scope of Work:

The basis of the work of each thematic group is®@RE Strategic Plan, which sets out some of
the desied actions under each of the five objectives. Thentatic groups will also take into
account the work of the SPWG to date in develosame early thinking on the Implementation
Plan, the feedback provided by the Board of Direstat its meetings in Paris in November 2012
(summaries will be circulated) and the consultatiordate with developing country partners. It
is hoped that the thematic groups will assess emideon the challenges faced in achieving these
objectives, and pool resources and work collaboedyiand with other partners towards solving
these challenges.

In the context of the Strategic Plan, each themgitawp will establish a credible approach and
related actions for the implementation of each otiye by working together to achievthe
following, which will ultimately be reported to th®PWG:

e Gather evidence toward the identification of kdyallenges to achieving the objective

e Assess evidence on the most effective actions tiress these barriers (where possible)

e Based on thigvidence, identify key outcomes that need to baeagd before 2015 and
the actions necessary to deliver these outcomes

e Establish next steps in how these outcomes canchéewed by the partnership and
provide an indicative list of key actors who cotbld involved in achieving each outcome,
with specific responsibilities identified where appriate (in this regard it is hoped that
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the thematic groups will develop into proper comrities of practice that will deliver the
outcomes and that members of thr@gps will take on some of the responsibilities for
outcomes/deliverables).
o Highlight potential gaps in the proposed approachefach objective, including:
0 Any challenges/barriers to the achievement of thgecive that are not
addressed
0 Anyoutcomes/actions that do not have an “ownespransible for their delivery
0 Any additional budgetary resources that may be imequto achieve the outcomes
0 Any additional decisions that may be required &f Board of Directors

Each thematic group will provide ghortwritten report to the SPWG by ®4ebruary 2013. A
simple template reflecting the dot points above amduding examples of “model deliverables”
will be circulated before the end of December 201Re thematic group reports will feed into
the nextdraft of the implementation plan, which the SPWd develop following this process.

Role of Secretariat:

While the Secretariat is not responsible for thekimgs of each thematic group, it will provide
some support as appropriate, including partnersh@nber contact details, context briefings,
responding to questions, supporting teleconfereo@s and other tasks as needed. Some
Secretariat teams, especially the Country SuppednT and the Global Good Practices Team,
will participate actvely in the different thematic groups to providechaical expertise and
countrylevel knowledge, especially since the ImplementatRian will include outcomes that
the Secretariat will be leading and may have imgilens for the current worlplan and
resources.

However, the Secretariat cannot provide full admtirative support to each thematic group: this
must come from the eteaders.
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ATTACHMENT 2: FINAL INDICATORS PRIORITIZATION AND
COSTING REPORT

Executive Summary

The GPE Strategic Plan appeal by the Board of Directors contained a seriesinppact
indicators aligned to the four Strategic Goals divd Objectives. While these indicators were
completely final, they were considered as a goodlfidraft of the indicators to be used to
monitor the impact of the partnership and its Strategic Plan

As part of the development of the ImplementatioarRla technical group on indicators was
tasked to develop a proposed approach to the fatdin of indicators, their adoption,
collection of dataanalysis and reporting. This note is the final repaf the technical group. An
intermediate report called “Feasibility and Stepsward on GPE's Strategic Indicators,” more
technical and longer than this one, recommendedpgproach to prioritizing thmdicators and
contained detailed discussion on all the indicatansl the issues that needed to be confronted
in producing them. The Strategic Plan Working Grosypggested that the indicators group
finalize the priorities and actually cost out timelicaors.

In thinking about the problem, the indicators graxgme up with a solution to some of the more
difficult indicators, by realizing that even the neodifficult indicators can in all likelihood be
derived from the same data sources (e.g., the s@m@ol surveys) as the simpler ones.

In summarythis final report then recommends a structured apph to reporting on all but
four of the indicators contained in the originat&egic Plan at a marginal cost of approximately
US$8 million per year as a-year project that puts the indicators in place. Phiee tag assumes
that some countries will not opt in to some of timelicators and/or that existing donor or
national projects will fill in some of the costtleer by simply continuing to do what thailready
do, or repurposing some data work. The price tag does inrcladignificant amount of capacity
building so as to make the indicators work moretainable. Without the capacity building the
price tag is a little lower.

The price tag is signifigatly less than was predicted in November 2012 whiea issue of
indicators was presented to the GPE Board of Darextind represents the development of an
approach that makes optimal use of data collectibrough simple additions to existing
sampling metods, such as school surveys, household survegiemsyg diagnostics (such as
GEQAF, SABER, etc.) and finally, traditional, sinrepladministrative ircountry data collection
systems. In addition, this final report costs capatevelopment for countries.

The next steps in terms of implementing the proposandicators are the following:

e In May 2013 the GPE Board of Directors approvegiinciple the proposed approach to
finalizing a set of indicators and implementing thi@ta collection and reporting
associated with them.

e From May to June 2013 the technical group on inthice work with the five Objectives
thematic groups tdinalize the suite of indicators that is best fit for purpo$iowever,
the number of indicators cannot be increased: chamgl substitution can only occur.

e From June to October 2013, liaising closely witte ttechnical group on indicators, the
Secretariat will work with partners (such as UIS, ICHF, UNESCO, World Bank, GMR
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etc.) to develop a fully costed, integrated progrimmthe implementation of the agreed
indicators, to be submitted to the GPE Board wiphions for funding.

e In November 2013 the GPE Board approves the findksof indicators and the means of
their implementation.

o Thereafter the GPE Secretariat will momitwhether funding and indicator efforts are in
place and report twicgearly to the GPE Board.

Background

This document accompanies an earlier document €ibdday and Steps Forward on GPE's
Strategic Indicators,” or “Feasibility report” f@hort), whech was produced by the technical
indicators task team and was reported to the SPWxat document provides a description of
what it would take to produce all of the indicatanshe GPE &ategicPlan. It was concluded in
that document, that the technicahd institutional challenges of producing all tmalicators
starting immediately are too large, and that thetidators needed to be prioritized and costed.
In addition, it was concluded that an “opting irg@roach for engaging with country partners to
stimulate them to produce the indicators is supetioa topdown approach. However, GPE
does plan to publicize which countries are prodgcivhich indicators. Thus, there would be
some gentle publicelations and accountability pressure on countrstipas to increase their
output of indicators. The SPWG asked the indicatask team to reaffirm the priority list (and
make any needed changes) and to focus on costirsgnme detail the indicators that had the
highest priority.

The “Feasibility report” noted how far behind thdueation sector is, relative to the health
sector, in both data gathering and data use tpakty and management directions. The nearly
total lack in the education sector, for example ac$eries of surveys comparable to the DH
surveys in health, or the relative size of the brealarts of the UNICEF MICS questionnaires, as
compared to education, were noted. It was also ahdteat the lack of data, as well as the
tendency not to use what exists, probably undermithee fundingand regard with which the
education sector is held by global and nationaliglen-makers. Thus, a strong argument was
presented for greatly improving the data situationhe sector.

Re-statement of priorities

The team looked at the indicators againd revisited the original indicator prioritizatioin
most cases, members of the technical group citethniieal complications and intricacies
associated with the collection of thé&r&tegicPlan indicators, and in a few rare cases disagreed
with the orginal prioritization while recognizing that certaiimdicators were categorized as low
priority due to the challenging and costly natuss@ciated with their collection, or the lead time
that it would take to come to agreement on themcéiees where their absolute cost would not
be high). The results of this slight change in pitirations are presented in this section and in a
tableat the end of this repart

A few specific differences included in the repriaation are as follows:

1) Two members of th technical working group ranked “Safety and coiwoditof schools,
including reporting violence” as a “1” or highly mortant as opposed to the original
ranking of “3”. One group member noted that thas#ti¢dators are not standardized and
vary as a result of the vast contextual differenlsesveen countries, thus making them
exceedingly difficult to track. However, one sugges included tracking the percent of
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schools reaching national standards for key dim@msi space per student, water,
sanitation, qality of building, state of repair, etc. On the gtien of reporting of
violence against children, one group member cited thallenge of creating a single
collapsible indicator to measure violence, and nieed to rely on an effective reporting
system,while the other group member cited work being coctéd by CIDA as well as
Plan International that could contribute to thealgathering associated with this aspect
of the safety indicator.

2) The same two working group members ranked “DisgbHiactors” as a “1” compared to
the group’s original “3” ranking. Again, despitedeing ranked as highly important, the
group members cited the huge challenges associgitbddefinitional questions and data
collection issues. One member noted the need tesasdsability based on local criteria,
and questioned how, as a result, global standaifdgravision for disability would
therefore not likely be helpful or possible. Therkimg group member representing civil
society noted the strong desire for civil societysed to have disaggregated data on
disabled children with respect to their enrolimeattendance, performance, retention,
and transition.

3) In the case of several indicators included in theategic plan, it was noted in the
reprioritization that many of the indicators areefid only for GPE’s internal monitoring
and as a result were prioritized lower by membdrethe working group. This wadone
with a lens on costing indicators that would be ddly viewed as contributing to the
global discourse on the state of education, rathan to use as a benchmark for GPE’s
progress with its strategic plan. Examples inclirdeut indicators like nmber of fragile
states with GPEndorsed education plans.

4) A group member raised the issue that indicatorspioocess, such as the meaningful
participation of CSOs in LEGs (and note that theus has also been raised by the
teaching profession) shouldebpart of form of process tracking. This highlighttse
importance of having something akin to the Accoumlity Matrix as proposed in the
GPE Evaluation Strategy (or the Accountability Matas proposed).

5) Another group member submitted very detailed comte@m the indicators; these could
be of use at the implementation stage. They arg weeful and available upon request.

6) On the learning outcomes indicator (SO3), it waggasted that GPE closely work with
the Learning Metrics Task Force effort ofddkings/ UNESCO. GPE Secretariat staff are
doing so in the working groups, and the GPE Chsiadtually a member of the Task
Force.

The suggestions made during the reprioritizatiorereise were taken into consideration;
however, the costing exercise wagry minimally impacted by the slight changes in
prioritization that were originally presented inetifFeasibility Report.” Furthermore, most
group members were happy with the original priadtion exercise. Because there was minimal
change, and becaugbe indicators had been worked through over a fdwre and email
conversations, the team moved forward with costimgindicators in their originally prioritized
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order.At the same time, however, it was noted, as we @eded with the costing exercigbat if
one focuses on the source of data (e.g., a houdeadro$chools survey), and if (though this is a
big if) the indicator can be derived without creafitoo much addition to household or schools
surveys that are to be recommended to gather theigyr 1 indicators, then one may as well
consider it and if (again a big if) a committee of expert® @gree on how to do it, then perhaps
one may as well begin work even on the indicatdrattwere deemed initially to be lower
feasibility/ urgency, such agisability and safety. For that reason, we proceletbeactually cost
the creation of some of these even if in the ptipation exercise they might have been rated as
a 3.

The rest of the sections present the assumptiodgesults of the costing exase.
Assumptions and methodology used

An important proviso needs to be made about thati@iship between prioritization and cost.
In the “Feasibility report” some indicators werevgm a relatively low priority because of their
assumed cost or degred difficulty. This made sense if one thinks of Bamdicator singly.
However, in thinking about the costs as a wholeyats noted that some indicators might be
relatively easy to acquire if they are nearly agrpduct of either a household or schoohgey
that one is already recommending for some otheicaidrs that were judged to have higher
priority or to be easier. In those cases one carh@gs go ahead and gather those indicators
whose cost and technical complexity was originalgemed high rdative to their immediate
utility.

The costing assumptions and process was as follows.

First, the institutions or individuals in the tasdam with the most experience in certain areas
were identified, as follows. UIS was targeted mpgbut notexclusively) for traditional access,
enrollment and completion indicators; USAID for g#gperience with DHS and other types of
household surveys; World Bank for its experiencchwBABER; UNESCO for its experience with
GEQAF; and UNICEF for its experiencgith MICS. In some cases individuals within these
organizations were tapped in addition to those wh® part of the indicators task team and in
some cases (UNICEF and UNESCO home office) antim8oin that was not originally part of the
indicators taskeam was tapped. In addition, individual team mensheave experience with
surveys and indicators work and drew upon that eepee.

Second, a more or less standard set of steps neededset out. These steps would not be
needed for all indicators. Famstance, some indicators are already widely kndmostly those
pertaining to access, enrollment, completion, edod their methodologies are agreed upon and
have been standardized by UIS. In those cases, #teplving methodological development or
ageement could be skipped. The important remainagks, in those cases, may simply be to
build more capacity in reporting them, motivate noues to report on time, etc. In other cases,
however, such as learning assessment in the eaalyeg, or the asssment/measurement of
disability, there are not only no standardized asseents, but there is not even a completely
known set of best practices that are widespreadraysiothe various partners. In these cases,
prior to widespread datgathering, it wouldbe beneficial to take on a set of prior steps where
best practices could be determined, agreed upahdé@seminated. The following set of steps is,
therefore, a “maximal” set of steps:

1) “One off” or startup steps/costs
a) Rapid assessment of the literature and practicafienndicator
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b) Workshop(s) to drive an agreement on the best walefine and collect the indicator

c) Pilot surveys to test the agreegon methodology

d) Re-convene experts to assess the results; write upntdtdodology

e) Offer the nethodology to countries via capacity building anmhining at regional
workshops

2) Ongoing or yearly “steps” at global data institutso
a) Stafftime to support and maintain the indicatarquest data, clean and collate, report)
b) Travel to troubleshoot and mprove global data institution’s understanding afwh
countries report
c¢) Regional maintenance workshops every two years m@rove data gathering and
reporting, include new countries “opting in”

3) Per country cost of each survey application
a) HH surveys
b) Schod surveys
c) Systems surveys (e.g., SABER or GEQAF type)

The various experts in the task team, or experppea from within their organizations, were
asked to think about all these steps and to prepstinates of what costs the steps implging
this listit is possible to note that:

1. At one extreme, some indicators can be alreadyribeyced using valuadded analysis
applied to entirely secondary data that are alregafthered and reported by UIS, or
household surveys such as MICS and DHS, even ifwitit 100% complete coverage of
all countries on a timely basis. All that is reqedrin these cases is that calculating these
on a regular basis be the “mandated” and budgetsgansibility of staff members at
UIS, GMR, GPE Secretariat, other global instibn with data analysis capacity, or
consultants contracted by these institutions. Aanegle of this area would be some sort
of efficiency analysis and indicators, or ageade analyses that can reveal important
quality and efficiency gaps, as requestgdsbveral partners for the indicators list.

2. Some indicators (including those that would underphe secondary analysis noted
above) are already being gathered with a standagthodology. Improved reporting and
capacity building in usage is “all’ thag heeded. In just a few cases might there be merit
in ascertaining, via expert workshops, how to imlyirohe dategathering and reporting
on them. These would include all the standard aceesl enrollment indicators.

3. For some indicators there has begnite a bit of experimentation and methodology
development, but relatively few countries partid@aThese would include penahd
paper written assessments such as the regionaksmemts (LLECE, SACMEQ, or
PASEC) or PIRLS, TIMSS, and PISA.

4. For somemdicators there has been some experimentation actdaeges of papers and
technical approaches, but not under official auspiand not enough for some widely
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shared sense of “best practices” to have emergedcxAmple would be the various early
grade asessments, assessments of school safety, and as=essof disability.

It was further assumed that the ongoing costs tefrimst are:
1. The costs (both oneff and ongoing or maintenance costs) at the glalaaa institutions

2. Persurvey costs of househotd school surveys

3. Costs of capacity building for reporting on new asdsting indicators

4. Less urgently but important for loagin: fundamental capacity building in surveys and
EMIS

The reason for these assumptions is that thestharenly “unusual” or iew” sorts of costs that
the use of the new or standard (but with improveriliy and timeliness of gathering and
reporting) indicators would suppose. For instano@st education systems do not routinely
carry out school or household surveys, and typiosbuld not (and maybe should not, because
it is a specialized task perhaps better outsoutoeather Ministries) have the ihouse capacity
to do so. Thus, there is a need to budget and @glplan for them, if one wants them to be
carried out. It $ assumed that marginal increases in EMIS costssfandard or traditional
indicators would be up to each country or its lotavelopment partners, and that this marginal
cost is factored into each country’s decision tpt‘m” to reporting on certaimidicators.

Finally, to operationalize the concepts, it wasided to focus the thinking in terms of the
specific datagathering approaches that would be needed, since it is the dg&dhering
approach (and whether the indicator is new or mloé} drivesthe cost, regardless of the specific
indicator.

1. Data gathered through existing EMIS (Education Mgeraent Information
Systems-the standard enrollment and teacher numbers datarmsy

Other administrative records systems (financial)HR

Specialpurpose istitutional surveys (a la SABER or GEQAF)

Household surveys

School surveys

Purely secondary analyses (thus not requiring arproved data gathering)

S0k whN

As noted above, the realization that one could $ottue costs by parsing them by type of data
gathering nethod, rather than indicator by indicator, mightkadt possible to include more
indicators than originally thought. Since, withimits, surveys have a considerable fixed cost
component, extra indicators need not add cost prtigroally as long as thosedicators are do
not add too much time to the surveys, which medwras they may need to be less elaborate than
the specific interests advocating for the indicatdght want). For that reason, it makes sense to
analyze the costs, and present them, lou$ing on the types of data gathering efforts ndede
Finally, it is assumed that though for some indicatthere is already some “lore and literature”
on technical approaches (for instance, INEE hasede@ork on school safety, various actors have
done wak on early grade literacy, others have done warkmeasurement of disability, and so
on), the following are also the case: a) this “loneay be dispersed amongst various special
technical or subjeeimatter interest groups and is not centralized ottede by global data
institutions, b) the tradition may not emphasize theeded standardization of dagathering
and reporting methods by experts on data, c) ingafft capacity at country level may exist,
again, from the datgathering and reporting poimf view. Thus, while the effort described in
this document should not “reinvent the wheel” omsoof the key indicators, and should instead
rely on the “lore and literature” that do existetle will nonetheless be a need teagproach the
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indicator fran a comprehensive data point of view and to takelsof what exists in a manner
that allows comparison across indicators and tlaat allow analysis of what it would take to
place the indicators into mulpurpose household or school surveys.

Cost andfinance issues

The detailed cost assumptions are presented asdbed to the Results table in the next section.
To drive the costs, “standard” costs were usedtgpe of input (inputs: workshops needed to
drive agreement on the indicators, pilot sursséy learn how to apply them, manuals written up,
training sessions, etc., defined to a “standardiaézk as per the footnotes to the results table).
To create those “standard” costs, in turn, we tklen input from the institutions with
membership inhe technical working group, plus the personal eigraze of technical working
group members, and by reaching out to one or twoikstitutions in some cases. These were
then judgmentally (that is, they were not a simglerage but a judgmental blend) tdied or
averaged by one of the -ahairs, and vetted again by the working group memkwishing to
give opinion.

The one important aspect to note here is that tlaesgure cost estimations and have nothing
to say about where such costs are incurred, fivfemnces them, what the source of funding is, or
how the funding is transferred. It is likely thatvary complex mixture of mechanisms will be
needed, perhaps with some multilateral partnergpsinncreasing the effort they already carry
out, but with nore funding from bilateral partners; some bilateg@rtners may take
accountability for measuring certain issues in agrtcountries; others for measuring the same
issues in other countries; countries themselvemtpkesponsibility for certain measuremts,
etc. Given this complexity, which is no differenoin the complexity in implementation (as
studied by the strategic plan implementation wogkgroups) this is another area that needs to
be considered in some sort of mutual accountahifigtrix orelse there would be a real danger
that key aspects would not be done.

Similarly it is important to note that these arérlfaserious cost estimates, but they are not
meant to signify a budgetary “promise” from or liétly to any particular institutionin the sense

of those institutions undertaking that the work camtainly be done for the estimated budgets.
The cost estimates are thus more of a general wayert the educational community as to the
approximate envelope required to significantlgriease the data production, along the lines
needed for the GPE Strategic Plan (and inter ab&img a significant contribution to the world
community in general, at least in the GPE counjries

Lastly, the cost estimates are carried out assurtddgy’s technologies and methods. It may be
possible in future, and perhaps even today (buseasus would be needed on the best tools) to
utilize mobile technology to lower the cost of somfethese indicators. One should be open
minded but cautious about thepessibilities. Some partners are already workingicas in
this area (e.g., USAID’s Grand Challenge) and otha&rtners (e.g., IT groups in the GPE Board)
could be challenged to come up with interestindntacal approaches.
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Suggested next steps

The following tablesuggests next steps.

Action/step

Responsible

Timeline

Board to decide how much ¢
the indicators proposal to
accept.

Setting out options for eithe
collective or individual
funding of the work, seeking
out interest of specific
partne institutions in
production of indicators

Board to decide on individua
and collective funding and
division of labor on
production

Monitoring whether funding
and indicator efforts are in
place, as part of mutual

accountability

Board

Secretariat

IBoard decision

Secretariat to report to Board

As part of approving the SP
implementation

May-August 2013

2nd Board meeting 2013

Ongoing twiceyearly
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Results

The following table details the results of the dogtexercise.

Steps needed {approximately sequential from left to right}

lesulting “total" costs

"New" HH-survey-hased Include:'’

Disability status of learners by attendance or not

Safety perceptions of schoal by parents

"True” or effective attendance

"Mew" School-survey-based include:™

|iteracy and numeracy in early grades

Opportunity to learn and school efficiency

Input supplies

School safety esp for girls

School conditions

Proxies for learner SLS for inequality calculations, SLS inequality ¢;
"Traditional” and EMIS or other admin records-based include:™
GER or equivalent in early childhond

Primary completion

Transition Lo secondary

Proportion and number out of schoal

Class size proxies and PT ratio

"Pure" inequality in PT ratios and ather inputs

Gender parity in management positions

Cost w.u. Costas  Coslas
specific tothe  tothe
country felt, but  ledt, but
surveys and withl  with
W.O.SUMVEY g rarals TOUNd Ol survey
Establish methods for new indicalors One-oll Lrainings Onguing costs ol stalling, moniloting, Uaining Qther onguing cosls training, per broad  SUVEYS capacity
35SUMINg, for  5raa 1o jefe 1N 3PPrOX building
the angoing 1/7of  inapprox
or recurrent the 120t
nsrs, a5 countries the
year project w countries
0
Commissio Initial  Pilot surveys Pilot Second Write-up  Initial capacity- Finalization of
n workshop -HH (1 for  surveys-  workshop ol manual building regional — manuals lor
background (Lper  the HH-level School (1 (afterpilot) or trainings (two sets  systems Ongoing Repaat ("‘"T‘_"l"
lit review (1 new indicatorsas forthe  {Ipernew approach ineachotthree indicators,  (pgping suporvisary/ Trainings Por country cost specific
pernew  indicator) awhole)  School  indicator) regions:onefor - then caparity- staffing at troubleshooti everytwo  of combined 111 -‘“Jf_‘f\f'p‘ )
indicatar)'* * level new and survey-  building globaldata  ng/lesson  years for cach and school _tmnmg Ilf_
indiratars hased indicators,  regional instturian(s)” learning typieot - 1nrnm:t:md in
asa one for existing and trainings on travel® indicator® caE;alcrt\f-
whole)® EMIS-based)®  systems building)
indicators®
3 7 15 4,896,800 5,505,350
2 2 1 1 240,900
15 1.5 1 1 202,850
1 1 1 1; 164,800
3 7 2,790,800 3,652,850
1 1 1 1 164,800
1 1 1 1 164,800
15 1h 1 1 202,850
1 1 1 1 164,800
1 1 1 1 164,800
2 15 3,478,000 3,635,300
153 1 31,500
1 0.5 25,200
1 = 37,800
1 0.5 1 62,800
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"Systems” include [SABER or GEQAF type or based on institutional surveys)™ 3 3 g 15 4513000 4,513,000
Teacher policies, procedures, codes of conduct -

| garning putcnmes assessment

Aid effectiveness indicators 5

Propartion of Education Sector Plans adequately addressing teacher issues

Levels of mobilization of education finance -

Progress of country's own-source finance against own targets -

Secondary analysis only'' 1 4 1,337,600 1,337,600

Efficiency of expenditure =

Unit cost

Total inputs required 135 10 3 35 A 115 f 3 15 8 45

Total cost 170,100 635000 150,000 175000 508,000 289,800 1,404,000 i 1,137,000 2,250,000 240,800 1,053,000 18,644,100 18,644,100

"Price" of inputs™ 1600 63500 L0000 SOO0D BRSO 25200 B0 238000 150,000 BEIO 234000 0 23000

Far systems indicators, the finalization of modules noted here as fied cosn: 435,000

Double check cost 18,644,100 36,144,100 41,994,100

Memorandum note: all indicators would be disaggregated, where feasible, for:
Fragile and non-fragile countries

Sen

Paverty

Linguistic/ethnic factors

Technical notes:

“To keep things simple, the "size” or length of literature reviews or workshops or other standard inputs needed to come to agreement on key modules of surveys or indicators is signalled simply by using a larger number anchored on a standard of 1. Thus, the number 2 rather than 1 might notimply 2 studies or 2
workshops. 1t might imply 2 studies or workshops, but it might also simply imply a longer study or a largerlonger workshop, and it would typically signal the fact that less current agreement exists on how to measure thase issues.

“Ihe "standard” review s assumed to take 1 person manth of seninr consiitant time,

*The "standard” workshop (value=1) assumes 10 non-paid experts meeting for 3 days, with attendant airfare and per diern costs, as well as time for temporary stafl Lo urganize. These are nol conferences but simple working meetings. All Fares economy dass.

“There is only 1 pilot or 1 ongaing survey needed per type of survey to capture all the needed indicators. Thus, the cells for surveys (and other similar instruments) are "merged” across specific indicators. Thisis the case for survey applications anly. Tor methodological development (e.g., background papers,
workshops) it is assumed that indicator specific experts would need to meet.

*Ihe three "assumed ragions” are Francophone Africa, Anglophane Africa, and Asia. The trainings are assumed to be for 3 days, for 40 persans per region, and the cost assumes travel and per dism. Staff and organizational costs are assumed to he part of angoing ensts of providing institutins. All fares econamy
lass.

It assumed that a judicious mix of SABER tools and GEQAF is used, depending on purpose and country interests. It is also assume that, when it comes to SABER, the modules pertaining to EMIS, teachers, ECD, assessment, finance, autonomy/accountability, standards are used, given the interests and strategic
directions set by the GPL Board. Hinally, it is assumed that, in the cost of the training, the cost of finalizing modules is included. Also note that while actually applying SABLR or GLUAR in each country would require local work, for the sake of consistency with the approach proposed here, we are visualizing it as a
rapacity-huilding activity simply for "accounting” purpases.

TPEFSDI‘I-\'W{S ot mid-level staft,

*assumies 2 2 week, 2 country trip to ropresentative countrics or those showing important lessons learned. Allfares cconomy class.

“pssumed tr he combined 111 and school surveys with reasnnable (10-paint wide for key indicatars) 5% confidence intervals capable of defecting largish movements aver time. [he ast may be lower than currently indicated but it seems safe to putin a litle higher cast as, undaubtedly, more indicatars will ikely
be put on the list (e.2., right now there are no cost-to-family indicators in the school surveys).

1‘jt'_'!nlw 12 of the partnership countries are considered on the assumption that the rest have ongoing bilateral help and/or already have the capacity andjor will not opt in to actually measuring the new indicators.

""There is no implication here that these are the only indicators that would be covered by the surveys or the "mradisional” EMIS wark. Indeed, it would not be warthwhile to carmy out surveys for just these indicators. We have costed things exslicitly on the assumption that there is already some infrastructure that, at
leiast for HH surveys and EMIS work, is alieady capable of doing sume of the extra work, On the schools surveys, itis also not logical o use a survey W caloulate only the given indicators, so 2 few more could be considered, if the decision is made Lo du 2 set of school surveys. Finally, the assumption is the basic
intrastructure for calculating some of the basic or traditional indicators, or the primary data for them, exists. {That is why there are no methodelogical workshops in those rows.)

prices are derived from templates using different worksheets, submissions from experienced staff at various GPE partner institutions, and judgmentally blended, The documentation is available.
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Priority or phasing of each indicator in the Strategic Plan

Detailed discussion of priority or phasing of indi@ators in GPE Strategic Plan

Type | Specific objective or goal Indicator Phasing
SG SGL Various 1
Access for All
SG SGL Gross Enroliment Rati(GER) or equivalent in early 1
Access for All childhood education or development
SG SGL Primary completion ratio (PCR) 1
Access for All
SG SGL Effective transition rate from primary to secondary 1
Access for All proportion of population entering gradefllower secondary
SG SGL Number or proportion of children of primary schagle who | 1
Access for All are out of school
SG SGL Pupitteacher ratio (PTR) in primary school 1
Access for All
SG SGL Safety andcondition of schools, including reporting of violem | 3— 2 members of the grouj
Access for All recommended upping this
tol
SG SG2. The proportion of students in the early grades who 2—-some in the group
Learning for All demonstrate against credible national systemsttiatcan recommended upping it to
read and understand the meaning of grélel text according
to national curriculum
SG SG2. The proportion of students in the early grades Wwhue 2—some in the group
Learning for All numerical conceptualnderstanding and procedural fluency| recommended upping it to
with basic operations
SG SG3S. Income or wealth quintile 2—some in the group
Reaching Every Child recommended upping it to
SG SG3. Sex 1
Reaching Every Child
SG SG3S. Disability factors 3, two members of the
Reaching Every Child group recommended
uppingitto 1
SG SG3. Subnational levels of governance 4

Reaching Every Child
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Detailed discussion of priority or phasing of indi@ators in GPE Strategic Plan

Type | Specific objective or goal Indicator Phasing
SG SG3. Fragile and conflict-affected regions/countries 1for countries,
Reaching Every Child 4 for regions
SG SG3. Inequality of pupiteacher ratio (PTR) in primary school 2
Reaching Every Child
SG SG4. Quality assurance or benchmarking systems thatrapéace, | 2
Building for the Future are linked to information systems, and are beingvaly used
at regular intervals
SG SG4. Educational sector that is supported accordingdo a 1
Building for the Future effectivenesgprinciples by GPE partners
SG SG4. Credible national student and teacher assessmesbarag for | 2, one member
Building for the Future multiple learning outcomes in use recommended uppingto 1
SO SOL Improvement in donor coordination and in operatiofGPE | 1, one member
Fragile and conflictaffected states | fragile states recommended reducing to
plan
SO SOL Number of fragile states with GP&ndorsed education plans| 1, one member
Fragile and conflicaffected states recommended reducing to
plan
SO SOL Core access and learning indicators disaggregaité&uea 1, subject
Fragile and conflictaffected states | Global Partnership level by fragile vs. ndragile states to the rating of
plan each individual indicator
SO SO2. Gender parity in effective transition rate frommpary to 1
Girls transition, safe secondary or in proportion of population enterimgde 1 of
lower secondary transition to secondary educatiod/ar in
entry into grade 1 of lower secondary
SO SO2. Percentage of staff members in management positidresare | 2
Girls transition, safe female (sex disaggregation of management)
SO SO2. Parity in reading and numeracy results by grade 3 2,0one member suggested
Girls transition, safe reducingto 1
SO SOS. The proportion of students who, by grade 3, demaatstthat | 2, one member suggested
Dramatic increase in early years they can read and understand the meaning of glend-text | possibly 1
learning
SO SO3. The proportion of students who, by grade 3 of pnigna 2, 0ne member suggested

Dramaticincrease in early years
learning

schooling, have numerical conceptual understandimd
procedural fluency with basic operations

possibly 1
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Detailed discussion of priority or phasing of indi@ators in GPE Strategic Plan

Type | Specific objective or goal Indicator Phasing
SO SOs3. Percentage of children receiving early childhood &ation 3, 0ne member suggested
Dramatic increase irarly years with meaningful (cognitive and neaognitive) content uppingto 2, anotherto 1
learning
SO SO 4. Proportion of education plans that adequately adslthe 2
Teacher effectiveness improved issues of teacher availability, quality, and coimtis of
employment
SO SO 4. Proportion of countries with agreed and appliecchea 3, 0ne member suggested
Teacher effectiveness improved practice and professional standards
SO SO 5. Percentage of total government budget that goesltwation | 1
Volume and effectiveness of finance and to basic education
SO SO 5. Percentage of total resources spent, and effegtivetd, at 4
Volume and effectiveness of finance school level, including those procured centrally
SO SO 5. Indicators of unit cost, waste, ardficiency in resource Has to be disaggregated,
Volume and effectiveness of finance allocation, including time on task too many concepts involved
in this one, see below.
SO SO 5. Levels of mobilization of adequate and sustainatemal 1
Volume and effectiveness of finance financingfor education
SO SO 5. Progress of developing country partners againsir thven 1
Volume and effectiveness of finance targets
SO SO 5. Efficiency and waste 2, if simple method is used
Volume and effectiveness of finance 3 or 4 if more complex
methods are chosen
SO SO 5. Unit cost 1
Volume and effectiveness of finance
SO SO 5. Time on task and other such measures of opportunitgarn | 2
Volume and effectiveness of finance
SO SO 5. Efficiency of resource allocation patterns. 4
Volume and effectiveness éhance
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	1. PURPOSE
	2. PROPOSED DECISION
	The SPWG proposes that the Board of Directors consider the approval of the following decision at its face-to-face meeting in May 2013:
	BOD/2013/05-XX – Approval of the Implementation Plan for the Strategic Plan 2012-2015: The Board of Directors:
	i. approves the implementation plan for the Strategic Plan 2012-2015 contained in Annex 1 of BOD/2013/05 DOC XX (the “Implementation Plan”), including the indicators to measure progress and impact of the plan;
	ii. reiterates its request in decision BOD/2012/11-02 urging all partners to commit to contributing to the implementation of the Strategic Plan and indicate support for particular deliverables where possible;
	iii. requests the Secretariat to report to the Board of Directors on an annual basis, starting with the first face-to-face meeting of 2014, on progress on the implementation of the Implementation Plan; and
	iv. commends the Strategic Plan Working Group for its work on developing the Strategic Plan and Implementation Plan and decides that the SPWG shall cease to be operational.

