[image: ]




Questions in Tool for Strengthening the Effectiveness of
 Local Education Groups
 
Editable for Customization


Note to User

This document is referred to in the Tool for Strengthening the Effectiveness of Local Education Groups- User Guidance and consists of a complete list of all the assessment questions that are included in the three dimensions of the tool. In its original, designed format, the actual tool is provided separately in three parts in an interactive PDF, ready to use.

The assessment questions below are provided in editable form in the case that the task team wants to make other use of the questions, e.g., adapt the tool, pick and choose questions and/or use them on an online platform. 




STRATEGIC VALUE[footnoteRef:2] [2: For this dimension in its designed ready-to-use format, see:  https://www.globalpartnership.org/content/tool-strengthening-effectiveness-local-education-groups-focus-strategic-value ] 

Assessments questions

1. RELEVANCE OF POLICY DIALOGUE

a. Support to education policies and plans

· The local education group facilitates regular, inclusive and harmonized sector dialogue around:
· sector performance analysis and system diagnostics, including analysis of gender issues at different levels of education delivery and management
· policy and operational plan development, including the implications of reform measures, implementation feasibility and achievability
· sector/subsector monitoring of implementation and education delivery
· good practices, innovative models, and trouble-shooting system bottlenecks

· The dialogue within the group pays specific attention to:
· access, equity, and quality issues concerning marginalized populations and the most vulnerable learning groups
· access, equity, and quality issues specifically concerning girls

· The dialogue contributes to prioritization of policy issues, critical constraints, and system bottlenecks and/or is focused on key system priorities (as opposed to individual projects) that members consider the most relevant to address at the given time to advance performance of the education system

· Prioritization is based on the best evidence available to governments and their partners to be able to make informed choices and agree on policy priorities (deepened in section 2)

· Members discuss how to reinforce cooperation across education programming in different sectors (e.g., health, child protection, water, etc.)

· [Where applicable] Members discuss the coordination of programming in crisis and emergency situations (e.g., through the education cluster if activated)

b. Education financing and resource mobilization

· The local education group facilitates dialogue around education financing, including:
· Raising or safeguarding levels of domestic financial commitments to education and spending effectiveness, including gender-responsive budgeting
· The predictability of external financing through development cooperation and disbursements
· New education financing through philanthropy, the private and educational technology (edtech) sectors

· The group plays a key role in strengthening collaboration between ministries, including the Ministry of Finance

· Consultations within the group contribute to mobilizing and optimizing the use of partner assets and resources (e.g., within teacher organizations, CSOs, research institutions, think tanks, foundations, edtech, the private sector, academia)

· [Where applicable] Members discuss the adjustments needed for sector reprogramming and resource allocations in relation to emergent challenges and crisis situations

· [Where applicable] Members discuss ways of coordinating financing between emergency needs and long-term systems strengthening

c. Promoting harmonization and alignment

· Members discuss the harmonization of partner support and coherent approaches to investments in the sector to reduce stand-alone projects and fragmentation of aid

· Members discuss more harmonized deployment of their technical assistance for backbone systems strengthening

· Members discuss the feasibility of aligning external aid more closely with national public financial management and accountability systems

· Members discuss systems or platforms for harmonizing stakeholder evidence and data sources

d. Monitoring and fostering mutual accountability

· Members draw on shared frameworks (e.g., results frameworks, operational plans, emergency response plans where applicable), and implementation reports to focus dialogue around progress toward sector/subsector results

· Members discuss issues affecting reporting practices, including mechanisms for partner reporting on their sector commitments

· Members discuss monitoring challenges and opportunities linked to data, analysis, and use, including usable data to support local and citizen-led accountability

· The group supports joint sector review processes, from data collection through to the organization of review meetings and follow-up on recommendations

· Members discuss the findings of annual implementation reports and any proposed course correction when strategies are not working as they should

· The dialogue provides opportunity for feedback and learning loops and contributes to building a culture of continuous improvement

Optional open-ended questions

1. Does the local education group have functions other than those referred to above? 

2. Which types of dialogue within the group offer the most value to the sector, and which could be given more focus given their relevance to the current country context (including COVID-19)? 

3. In your opinion, would an expanded/reduced/refocused dialogue agenda have an impact on member engagement in the education group? 

4. Does the dialogue add value for your organization/institution and therefore stimulate regular engagement in the group?


2. QUALITY OF POLICY DIALOGUE

        a. Information and evidence — government
· The government contributes evidence from national datasets sourced through education management information systems or other information management systems and surveys

· The government contributes results from system diagnostics including gender analysis

· The government contributes financial data on annual expenditures against allocations to assess whether policy priorities are adequately funded

· The government leads the production of an annual implementation report, which is used as a key reference in monitoring discussions and made publicly available

· The government shares insights and recommendations from other government-led coordination structures, including task forces, emergency cluster (when activated)

        b. Information and evidence — national stakeholders
· National stakeholders contribute evidence on education delivery achievements and bottlenecks at school and community level

· National stakeholders share gender analysis, thematic studies or diagnostics, policy reviews and evaluations that can have an impact on the direction of policy dialogue 

c. Information and evidence — international partners
· International partners contribute evidence and information to support the dialogue, including findings from deep-dive thematic studies or system diagnostics, policy reviews and evaluations

· International partners support quality dialogue through jointly agreed frameworks supporting internationally recognized norms and standards

· [Where applicable] International partners occasionally assist the dialogue through support to surveys and rapid assessments in crisis-affected and emergency settings, or through the emergency cluster

d. Information and evidence — multi-level exchanges
· Education group members discuss good practices and education data sourced across local, regional, and global levels to support planning, implementation, and monitoring discussions

· Evidence from education programs across sectors (health, child protection, climate change, disaster response) is used to support policy discussions and decision making

Optional open-ended questions
1. Do you feel that the evidence shared by local education group members is adequate to support quality dialogue relevant to national priorities (including in the COVID-19 context)? 

2. If not, what do you see as the main bottlenecks to the quality of dialogue and how could they be overcome? 

3. If yes, what do you view as good practice in supporting quality dialogue, and how could such practices be enhanced


COLLABORATIVE CAPACITIES[footnoteRef:3] [3:  For this dimension in its designed ready-to-use format, see:  https://www.globalpartnership.org/content/tool-strengthening-effectiveness-local-education-groups-focus-collaborative-capacities ] 

Assessments questions

1. LEADERSHIP

a. Leadership roles
· The leadership role of high-level ministry official(s) and that of lead development partner(s) are clear and distinct

· High-level decision makers are designated to chair or co-chair the local education group and their roles are clear to all

· High-level decision makers are designated to chair or co-chair the education group’s thematic/technical working groups and their roles are clear to all

· There is a transparent process for selecting the lead development partner/ coordinating agency

· There is appropriate and proportionate representation of women in senior roles in the education group and its working groups

b. Leadership engagement
· Leaders attend and actively participate in group meetings

· Leaders demonstrate their commitment to inclusive, consultative dialogue by encouraging broad stakeholder inputs (especially representing the voices of vulnerable and marginalized groups)

· Leaders incentivize and mobilize members to share their ideas, expertise, assets, and knowledge in support of agreed actions and priorities

· Leaders advocate or communicate regularly within the education community to ensure that the role and the work of the local education group is known

c. Resource commitment
· The government has sufficient resources (time, expertise, financial, staff) to fulfill its leadership roles

· Units in line ministries actively support activities in the local education working groups through staffing and/or resources

· The coordinating agency has sufficient resources (time, expertise, financial, staff) to fulfill its coordination roles


2. PARTNERSHIP DYNAMICS

a. Ownership, value creation and commitment
· Group members collectively agree on the policy dialogue agenda and the targets or levels of progress they are aiming for through their coordinated actions

· Value is generated by stakeholders bringing complementary ideas, knowledge, skills, expertise, and assets to problem solving

· Members generally perceive their engagement in the group as meaningful to collective goals and useful to their own organizations

· Sustained commitment is generated through regular consultation, communications, and dissemination of updates on progress

b. Partnership culture
· Healthy relationships within the education group are promoted through clear information on roles, responsibilities, accountabilities, values, objectives, and processes

· Cohesion and trust are generated through regularity of meetings, information availability and dissemination of meeting outcomes

· Reciprocity is demonstrated through the exchange of information, expertise, resources, and ideas to tackle bottlenecks

c. Strategies to promote collaboration
· The coordinating agency fosters good relationships between development partners and the government, and facilitates coordination and policy dialogue that is inclusive of nongovernmental organizations/civil society, and representatives of the teaching profession

· Specific opportunities for collaboration and joint actions (around agreed priorities) are identified, supported, and embedded in the group’s agenda for dialogue and cooperation spanning the whole policy cycle

· Support is available to less resource-rich stakeholders to participate in the dialogue and contribute to joint actions



d. Accountabilities
· Members agree on the need for a participatory periodic review of the education group’s progress in reaching its agreed objectives to enable it to identify solutions for working more effectively

· Members are known to follow through on their agreed roles to ensure an efficient and effective coordination body

· Leadership shares updates and information from periodic reviews with local education group members

Optional open-ended questions
1. Do you feel that local education group leadership receives enough support to drive sector dialogue and coordination forward? 

2. Do you generally perceive your engagement in the group as useful and meaningful to the sector and to your own organizations (your inputs are considered, and you are able to influence decisions)? Is engagement in the local education group worth the effort?


ORGANIZATIONAL CAPACITIES[footnoteRef:4] [4:  For this dimension in its designed ready-to-use format, see: https://www.globalpartnership.org/content/tool-strengthening-effectiveness-local-education-groups-focus-organizational-capacities ] 

Assessments Questions

1. CLARITY OF MANDATE AND FUNCTIONS

a. Formalization
· A specific mission/purpose statement, representing the location education group’s strategic value and goals, has been jointly agreed and serves as a guide for the work of the group

· This shared vision is formalized and agreed in a document such as local education group terms of reference, memorandum of understanding or the equivalent

b. Awareness
· The education group’s mandate, strategic goals and activities are communicated to the broader education community, including whether it enjoys consultative powers and/or any decision-making authorities

· The specific value (and complementarities) of the group vis-a-vis other education coordination and dialogue bodies is clear and well-understood

2. INCLUSION AND ENGAGEMENT

a. Inclusive membership comprising:
· Ministry(ies) of education at the national level representing the subsectors and key institutions or implementation agencies

· National civil society organizations and nongovernmental organizations (coalitions, parents’ associations, disabled peoples’ associations, women’s organizations, youth coalitions) including those who participate in the Education Campaign Coalition

· Education workforce (teachers’ organizations, district, and provincial education offices)

· Private sector and nonpublic education providers

· Multilateral and bilateral donor/partner agencies

· International nongovernmental organizations and foundations

· Additional: Other ministries such as finance, planning, health, women’s affairs

b. Representation
· Representation is at an appropriately senior level, with members authorized by their respective organizations to make commitments related to collaboration within the group

· Gender expertise is adequately represented in the different structures of the education group

c. Participation
· Criteria for participation in, and the process for joining, the group are clearly communicated

· Members are made aware of expected level of effort and modalities for their participation in different types of dialogue and joint action

· Capacities of members contribute to supporting dialogue and joint actions around thematic, gender-equality and subsector issues

· Specific roles of members build on partners’ strengths, expertise, and assets


3. GOVERNANCE

Structure, roles, and capacities
· The local education group has a clear governance structure outlining different types of dialogue and consultation taking place within the core group and its thematic /technical working groups

· Specific governance roles and responsibilities are clearly identified (chairs and co-chairs), including all leadership and oversight responsibilities

· Governance actors have sufficient capacities and resources to play these roles, or are supported to do so




4. WORKING ARRANGEMENTS

a. Organizing entity
· The education group is supported by a dedicated coordination entity, Secretariat, or other organizing body in charge of routine tasks such as:
· Agenda setting and timely information sharing to support quality of dialogue
· Minutes and follow-up on agreed action points
· Support to local education advocacy and communications, the education group’s regular review and learning, necessary adjustments, and capacity strengthening activities

· Local education group secretariat/coordination roles are clearly identified, and members have sufficient resources to carry out these roles, or are supported to do so

b. Fit-for-purpose
· Working arrangements for sector dialogue and coordination are aligned with and support the education group’s core functions

· The group has an annual work plan and monitors activities outlined in the work plan

· Working arrangements (national, subnational) recognize mobility and capacity limitations in low resource and changing contexts, and are adjusted as feasible and as relevant

c. Communications
· Working arrangements include dedicated internal and external communications facilitating regular information sharing, knowledge management, and transparency among members

5. REVIEW AND LEARNING

a. Learning from practices
· Members agree on the importance of periodic review as a feedback and learning loop for members to assess the education group’s progress toward achieving its strategic goals and improvements in how it functions

· Members agree on modalities for the local education group’s learning and review purposes

· The findings, lessons and implications of review processes are used actively to identify and implement improvements so as to adapt approaches and strategies for policy dialogue, sector coordination and collaboration as needed

Optional open-ended questions
1. Have any organizational adjustments been made that have contributed to improving strategic and collaborative effectiveness within the local education group? If yes, what are they? 

2. In your opinion, what are currently the main challenges for the organizational arrangements of the group? 

3. Is there a consistent level of participation and representation of education actors? If not, what might be the reasons?
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